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“Always try your best to be your best”.

A Statement of Policy for the 

Early Years Foundation Stage 

The early years curriculum is split into;

3 prime areas

The 3 prime areas are fundamental throughout Foundation Stage and each child’s future education. The prime areas begin to develop quickly in response to a child’s relationships and experiences. They run through and support all other areas of learning. 

1. Personal, social and emotional development

· Building relationships

· Managing self
· Self-regulation
2. Communication and language

· Listening, Attention and Understanding
· Speaking

3. Physical development

· Gross Motor Development
· Fine Motor Development
4 specific areas

The 4 specific areas cover essential skills and knowledge. They grow from the 3 prime areas and provide the context for teaching and learning.

1. Literacy

· Word Reading
· Comprehension

· Writing

2. Mathematics

· Number

· Pattern (number, shape and space)
3. Understanding the world

· People, communities and culture
· Past and Present
· The Natural World
4. Expressive arts and design

· Creating with Materials
· Being imaginative and Expressive
Communication and language  “The development of children’s spoken language underpins all seven areas of learning and development. Children’s back-and-forth interactions from an early age form the foundations for language and cognitive development. The number and quality of the conversations they have with adults and peers throughout the day in a language-rich environment is crucial. By commenting on what children are interested in or doing, and echoing back what they say with new vocabulary added, practitioners will build children's language effectively. Reading frequently to children, and engaging them actively in stories, non-fiction, rhymes and poems, and then providing them with extensive opportunities to use and embed new words in a range of contexts, will give children the opportunity to thrive. Through conversation, story-telling and role play, where children share their ideas with support and modelling from their teacher, and sensitive questioning that invites them to elaborate, children become comfortable using a rich range of vocabulary and language structures.”  Statutory Framework for the Early Years Foundation Stage 2021
Personal, social and emotional development “Children’s personal, social and emotional development (PSED) is crucial for children to lead healthy and happy lives, and is fundamental to their cognitive development. Underpinning their personal development are the important attachments that shape their social world. Strong, warm and supportive 9 relationships with adults enable children to learn how to understand their own feelings and those of others. Children should be supported to manage emotions, develop a positive sense of self, set themselves simple goals, have confidence in their own abilities, to persist and wait for what they want and direct attention as necessary. Through adult modelling and guidance, they will learn how to look after their bodies, including healthy eating, and manage personal needs independently. Through supported interaction with other children, they learn how to make good friendships, co-operate and resolve conflicts peaceably. These attributes will provide a secure platform from which children can achieve at school and in later life.” Statutory Framework for the Early Years Foundation Stage 2021
Physical Development “Physical activity is vital in children’s all-round development, enabling them to pursue happy, healthy and active lives7. Gross and fine motor experiences develop incrementally throughout early childhood, starting with sensory explorations and the development of a child’s strength, co-ordination and positional awareness through tummy time, crawling and play movement with both objects and adults. By creating games and providing opportunities for play both indoors and outdoors, adults can support children to develop their core strength, stability, balance, spatial awareness, co-ordination and agility. Gross motor skills provide the foundation for developing healthy bodies and social and emotional well-being. Fine motor control and precision helps with hand-eye co-ordination, which is later linked to early literacy. Repeated and varied opportunities to explore and play with small world activities, puzzles, arts and crafts and the practice of using small tools, with feedback and support from adults, allow children to develop proficiency, control and confidence.” Statutory Framework for the Early Years Foundation Stage 2021
Literacy “It is crucial for children to develop a life-long love of reading. Reading consists of two dimensions: language comprehension and word reading. Language comprehension (necessary for both reading and writing) starts from birth. It only develops when adults talk with children about the world around them and the books (stories and non-fiction) they read with them, and enjoy rhymes, poems and songs together. Skilled word reading, taught later, involves both the speedy working out of the pronunciation of unfamiliar printed words (decoding) and the speedy recognition of familiar printed words. Writing involves transcription (spelling and handwriting) and composition (articulating ideas and structuring them in speech, before writing).” Statutory Framework for the Early Years Foundation Stage 2021
Mathematics “Developing a strong grounding in number is essential so that all children develop the necessary building blocks to excel mathematically. Children should be able to count confidently, develop a deep understanding of the numbers to 10, the relationships between them and the patterns within those numbers. By providing frequent and varied opportunities to build and apply this understanding - such as using manipulatives, including small pebbles and tens frames for organising counting - children will develop a secure base of knowledge and vocabulary from which mastery of mathematics is built. In addition, it is important that the curriculum includes rich opportunities for children to develop their spatial reasoning skills across all areas of mathematics including shape, space and measures. It is important that children develop positive attitudes and interests in mathematics, look for patterns and relationships, spot connections, ‘have a go’, talk to adults and peers about what they notice and not be afraid to make mistakes.”  Statutory Framework for the Early Years Foundation Stage 2021
Understanding the world “Understanding the world involves guiding children to make sense of their physical world and their community. The frequency and range of children’s personal experiences increases their knowledge and sense of the world around them – from visiting parks, libraries and museums to meeting important members of society such as police officers, nurses and firefighters. In addition, listening to a broad selection of stories, non-fiction, rhymes and poems will foster their understanding of our culturally, socially, technologically and ecologically diverse world. As well as building important knowledge, this extends their familiarity with words that support understanding across domains. Enriching and widening children’s vocabulary will support later reading comprehension.”  Statutory Framework for the Early Years Foundation Stage 2021
Expressive arts and design “The development of children’s artistic and cultural awareness supports their imagination and creativity. It is important that children have regular opportunities to engage with the arts, enabling them to explore and play with a wide range of media and materials. The quality and variety of what children see, hear and participate in is crucial for developing their understanding, self-expression, vocabulary and ability to communicate through the arts. The frequency, repetition and depth of their experiences are fundamental to their progress in interpreting and appreciating what they hear, respond to and observe.” Statutory Framework for the Early Years Foundation Stage 2021
Characteristics of effective teaching and learning

Playing and exploring

At Lacewood we aim to;

· Play alongside children, encouraging them to explore and show an interest in new things and to provide models of familiar and unfamiliar experiences. 

· Support children as needed to enable them to achieve their best from every activity without taking over or over-directing.

· Encourage children to take appropriate risks and try new activities with positive language and support.

· Praise children’s engagement in activities, focussing on the process (effort, challenges, thoughts etc.) rather than the end product. 

· Encourage children to understand how they can improve through effort and practice and learn from mistakes. 

· Provide a stimulating environment (indoors and outdoors) of continuous provision in response to children’s interests and current levels of development in order to ensure consistent progression of skills. 

· Ensure provision and space is flexible and open ended and can be moved and/or combined in response to children’s interests.

· Ensure children have time and freedom to play and explore without interruption or adult direction. 

Active learning

At Lacewood we aim to;

· Strike a balance between adult directed and supported learning and child-initiated learning – which has to be where the majority of learning takes place. 

· Ensure children are aware of their goals and how to achieve them in order to foster motivation for self-initiated learning. 

· Encourage children to play together and learn from each other. 

· Use positive specific praise and support to highlight, model and reinforce good behaviour, problem solving, concentration and a positive attitude.

· Provide stimulating and motivational experiences and provision linked to the children’s interests.

· Help children to observe, review and reflect on their learning experiences over a period of time by: sharing individual learning journeys, displaying photos and captions of the children engaged in learning on displays, in areas of learning, in home made big books and on the school website.

Creating and thinking critically

At Lacewood we aim to;

· Actively use the language of thinking and learning in everyday activities and model these processes with children. 

· Use careful, considered questioning as a tool to develop, extend, prompt and consolidate thinking.

· Ensure we provide an environment where we focus on how we learn and not just what and where children feel able to “have a go”, explore challenges, make mistakes and where we value children’s questions. 

· Encourage children to make connections between experiences through the use of the provision and display within the environment. 
· Provide children with opportunities to discuss issues and talk together such as carpet times, circle times, group work, story times and investigation areas. 

· Give children feedback and help them to review their progress and learning via verbal feedback, captions and comments on displays, praise in the form of learning buddy stickers (to reward learning processes, not the end result), certificates and text messages, postcards home etc. 

· Provide recognisable and predictable routines to help children to make connections in their experiences. 

Planning 

The planning in the foundation stage is designed to aim that all children to be working within the expected level of the early learning goals by the end of their final foundation year. This will provide the children with the building blocks to help them progress into National Curriculum.


Children are assessed on entry to both FS1 and FS2 and then at regular intervals throughout the academic year. These observational assessments are analysed to highlight the weaker areas of learning (from the 7 main areas) – the areas where most children are working below the level expected for their current age. Planning to address the current provision then takes place to address the development of the weaker areas of learning, whilst also ensuring areas of higher achievement are also maintained. Further analysis enables the staff to look at individual children and groups of children so that planning can address how to ensure they continue to make progress in various areas of learning and how the provision can be “dressed” or adapted to ensure the needs and interests of the children are catered for. This forms the basis for all medium-term planning, the remainder of the planning takes place continuously on a daily and weekly basis and is responsive to the observations, interactions and current interests of the children.  Staff will play closely with the children to gauge what their current level of skill is in a particular area, what their next steps are and how the provision or directed teaching can be tailored to address these needs as soon as possible. 


Direct teaching planning takes place on a weekly basis and is linked to the current continuous provision (linked to assessment analysis). It will also link seasonal and thematic areas and other key skills that are essential to prepare children for national curriculum such as literacy, mathematics, communication and language, personal, social and emotional development. During each session, children will engage in an adult directed learning session, followed by adult directed activities linked to current targets and relevant themes. Opportunities for the children to practise, refine and make links in their learning will then be added to provision. All these activities will hopefully encourage the children to continue their learning independently within the environment during independent learning. In FS1 the focus of the linked provision will mainly be centred on communication and language and early phonic development. In FS2 the focus will link to the early learning goals and preparation for Year 1 as well as addressing issues highlighted through medium and short-term assessments and observations. Staff meet to discuss recent observations and what the focus for direct teaching and linked provision will be as well as to consider how to adapt or change the provision within the setting accordingly. 
Through careful planning we aim to:

• Provide a carefully structured curriculum, building on and extending children’s knowledge, experiences interests and skills.

• Provide a wide range of well planned, purposeful, challenging activities that utilise the children’s interests and previous knowledge

• Support and develop children’s involvement and concentration in order for them to learn effectively

• Present activities in many ways and use a range of teaching strategies

• Develop self-esteem and confidence in their ability to learn

• Provide a safe and secure learning environment, where each child is valued and where racial, religious and gender stereotypes are challenged.

• Monitor children’s progress, identifying areas of concern and taking action to provide support.

• Give opportunities for self-assessment and reflection
Assessment and recording

Every child that starts in Foundation Stage 2 (Reception) will complete the Statutory Baseline Assessment within the first 6 weeks of them starting full time school. 

On-going assessment is an integral part of the learning, development and planning progress at Lacewood.

Foundation Stage practitioners and other adults working in the setting, use their knowledge of the Early Years curriculum to support their interactions with the children throughout their independent activity time – where they explore the continuous provision. Adults use careful judgement to decide when to interact with prompts, questions or modelling in order to help all children to make progress in their skills, develop their language and vocabulary and to offer opportunities to extend their knowledge and understanding. 
High quality interactions are key and the aim is for the adults to gain a thorough and insightful knowledge of each child’s level of ability and their learning characteristics. Observations of the children should only be recorded when time and opportunity allows, and should never take an adult away from a quality interaction. Learning Journey records will be a representation of each child’s experiences and how they apply their knowledge, skills and understanding in different contexts. Learning Journey records will be a selection of photographs, captions, pieces of work produced, informal short observations and some longer, more formal observations. Adults will select focus pupils each week to spend time playing alongside and observing in order to ensure every child has the opportunity to spend time with adults closely supporting and monitoring their learning. 
The Learning Journey books are then used to support staff in their assessment of the children related to the Aspects of the EYFS curriculum and objectives.  They are also a visual document to share with the children and their families to enable them to see how their learning and skills have progressed throughout their time in Foundation Stage. 
Progress is monitored by assessing whether the children are working at the expected level for their current age or are they exceeding it or falling into a level below or well-below. *This data is stored electronically so that it can be analysed to look for common trends and patterns and progress can be measured. At the end of Foundation Stage two, all relevant information is gathered and collated to accurately measure a child’s progress towards the Early Learning Goals – Foundation Stage Profile.

During the year there are opportunities to gather information from, and feedback information to parents, via the key worker and/or class teacher.  At the end of the academic year a written report for each child, covering all areas of learning is given to parents and, for F2 children, a record of their achievement against the early learning goals is also given to parents. A formal meeting is then held between teacher and parents to discuss the child’s progress and next steps in learning.
Children’s assessments are passed on to Mrs J Stratton and Mrs C Searle and the end of each assessment period. This is in the form of a tracking system that records the stage of development that the child is currently working at. Each term the data is amended and passed on electronically to Mrs J Stratton and the assessment lead member of staff. Mrs L Andrews also keeps a record of assessment data for the whole of the Foundation Stage cohort. 
Children entering Foundation Stage 1 and 2
As a child enters foundation stage 1 or foundation stage 2, the first six weeks are spent predominantly observing the children in order to understand them. The first 2 weeks will observe the 3 prime areas, and the 4 specific areas will be observed over the remaining 4 weeks. Baseline assessments and tracking grids are completed are returned to J Stratton within the first few weeks (before the end of the first half term). The key workers will support the child’s integration into the routines and rituals of daily life within the unit.  Staff will observe children in their interactions in all areas of learning, in order to inform a baseline assessment of where the child is at.  This is then a starting point for future plans. 

Prior to children starting foundation 1 or 2 a meeting is held for parents to inform them of school procedures and the daily routines at Lacewood.  Children are also given a welcome pack for them to complete with their family to help us find out about their interests, experiences and expectations of Lacewood.   Teachers will collect the welcome packs and will use these and the children’s learning journeys to keep parents updated on their child’s development and experiences. Learning journeys need to be stored in an area away from the parents in order to preserve child confidentiality but a parent can request to see their child’s learning journey at any time and a specific time must be put aside to share the learning journeys for example open evenings and parent’s meeting. 
Welfare Requirements (Statutory Requirements) 
Suitable People


If practitioners are taking medication that may affect their ability to care for children they must seek medical advice to ensure that providers are informed that they remain suitable to work with and look after children. All staff medication must be stored out of children’s reach at all times. 


All new staff must receive induction training to help them understand their roles and responsibilities within the setting and to be made aware of the welfare requirements. Practitioners must be alert to any issues of concern in the child’s life at home or elsewhere

Lynsey Andrews (F2 teacher/Assistant Head Teacher) is responsible for the management and day to day running of foundation stage and Amanda Green or Nichola Skirrow will act as deputy manager during the absence of L Andrews. 


We will always ensure that at least one person with a current paediatric first aid certificate is present in the setting when children are present. Whenever first aid is administered a record must be kept in the whole school first aid log and a note must be sent home to inform parents of the treatment give. In the case of any head injury, whether first aid is required or not, and in the case of serious injury parents must be informed by text message or phone call dependent on the severity. For head injuries a first aid log and bump note must be given and a text message notification must be sent to parents/carers.


Each child will be assigned a key worker when they enter foundation stage. The role of the key worker is to ensure that every child’s care is tailored to meet their individual needs, to help familiarise them with the setting and to liaise with parents in order to gather full and detailed understanding of the child. On a day to day basis, the class teacher will still have the main responsibility for the education and assessment of the children in their year group, but key workers will observe the children in their group more closely, keep up to date with how often they have been observed and develop an awareness of each child’s needs and interests. Key workers will also collect the family learning journeys from parents, read and feedback on comments made in the family learning journeys, keep a record of the comments made by parents about the children in their key worker group and ensure that they share with other practitioners any issues of interest to support planning and provision for the children within their group. 


Only people over the age of 17 can be included in staff ratios. Children must always be within sight or hearing and usually within sight and hearing. Staff ratios at Lacewood will be in f1, one adult to every 13 children, one of the adults will be a teacher and the other will hold a level 3 or equivalent qualification. In F2 there will be one class teacher to every 30 children and one member of staff with a level 3 or equivalent qualification.  On outings and excursions there must be one adult for every 4 children under the age of 5 and one adult per 8 children aged 5 or over. At least half of the adults must be employed by BMBC and a first aider must always be present. 
Suitable Staff -   there are 5 permanent members of the foundation team.
Lynsey Andrews BA QTS hons: Foundation 2 Teacher, Foundation Stage Lead and Assistant Head Teacher. 

Andrew Kettle (FS1 Teacher): BA QTS hons
Nichola Skirrow (40% FS2 Teacher):
Rachel Broadhead: NNEB responsibility to FS2 and supporting in FS1.

Shelley Hollingworth: Foundation Degree in Early Years, responsibility for supporting FS1.
Other adults regularly working in foundation stage include:

Nicola Quigley: Nursery nurse, higher level teaching assistant (HLTA). 
Teaching Staff Staffing Arrangements

Lynsey qualified to teach at Bretton Hall University in 1998 following a 4 year combined teaching and English degree (BA QTS hons). She began her teaching career at Lacewood in 1998 in Year 3. After 2 years she moved into Year 2, gaining experience of delivering SATs tests and then after 3 years moved into Year 1. She spent 2 years in Year 1 and then moved into Foundation Stage 2. In May 2006 she became part of the senior management team and is now Assistant Head Teacher, responsible for leading whole school improvement programmes and initiatives as well as holding the responsibility of being the lead practitioner in foundation stage.  Lynsey is currently responsible for teaching in Foundation Stage 2, as part of the foundation stage unit and manages the assessment and progression of F2 children, liaises with all staff in the development of all children in foundation stage and supports the transition of children into Year 1. Lynsey also holds a paediatric certificate of first aid, which she gained in December 2011. 

Andrew completed a 4-year Primary Education 3-7 years old (BA QTS) with a subject specialism in History in 2007 at Trinity and All Saints College, University of Leeds. Since graduating, Andrew has taught in a variety of schools across South Yorkshire in both the Foundation Stage and Key Stage 1. Prior to teaching, he worked in a number of differing roles across the UK as a Childcare Assistant/Nursery Nurse, holding an NVQ level 2 in Early Years Care and Education, before returning to Yorkshire to train as a teacher in 2003. This was a good basis from which to assist his own understanding of how young children develop and learn. Andrew joined Lacewood in October 2022 in F1. He also holds a paediatric first aid certificate that he gained in November 2021.
Nichola graduated from Sheffield Hallam University after studying 3-7 Education (BA QTS hons) with a specialism in Early Years.  Since graduating in 2008, Nichola has taught from F2 up to Year 3, but spent most of her career teaching Year 1.  This has given her a firm understanding of the Key Stage One and Two curriculum as well as the EYFS curriculum.  Her time in KS1 has also given her a thorough insight into the learning journey along with expectations of the following Key Stage.  Nichola joined Lacewood at the beginning of 2020 teaching afternoons in Year 3, before moving into F2 in 2021.  Nichola is also paediatric first aid trained which she renewed in January 2022.
Safeguarding

Practitioners must be alert to any issues of concern in the child’s life at home or elsewhere. Staff must monitor the following issues of concern:

· significant changes in children's behaviour 

· deterioration in children’s general well-being

· unexplained bruising, marks or signs of possible abuse or neglect 

· children’s comments which give cause for concern • any reasons to suspect neglect or abuse outside the setting, for example in the child’s home or that a girl may have been subjected to (or is at risk of) female genital mutilation 

· inappropriate behaviour displayed by other members of staff, or any other person working with the children, for example: inappropriate sexual comments; excessive one-to-one attention beyond the requirements of their usual role and responsibilities; or inappropriate sharing of images

 Practitioners will follow the school’s policy for safeguarding but must also observe the following procedures.

· Mobile phones and personal cameras must not be used to photograph children within the setting and mobile phones should not be used where children are present. 

· The lead practitioner (L Andrew, A Green, N Skirrow) is responsible for liaison with the head teacher and local statutory children’s services agencies. 

· The lead practitioner must attend a child protection course that enables them to understand and respond appropriately to signs of possible abuse or neglect. 

· The lead practitioner and Head Teacher must ensure that staff are trained to understand the safeguarding policy and have up to date knowledge. 

· OFSTED must be informed of any allegations of serious harm or abuse by any member of staff or person working on the premises. 

· Written consent must be received from parents in order to place photographs of the children on the school’s websites. If consent is not provided, photographs of the child must not be placed on school websites as part of topic learning journeys etc. 

Food and Drink


Drinking water will always be available either through their own water bottles brought in from home or through cups provided from school. Children will be able to access a healthy snack daily. Food for the children will be prepared in the kitchen and appropriate measures will be taken to ensure health and safety requirements are met. Surfaces in the kitchen area must be kept clean and hygienic. All knives must be stored out of children’s reach and must not be left out on work surfaces. 


Adults and visitors present in Foundation Stage must only have hot drinks in lidded cups or flasks and should take special care to ensure they are not left unattended within the reach of the children. 

Managing behaviour 
· The school’s main approach to managing behaviour is through the Thrive Approach. This involves a special programme of assessment and support that targets the emotional well-being and development of all children. The Thrive Approach incorporates special ways for the adults to address children’s emotional issues with them that are relevant to their particular stage of development. 

· All behavioural issues are dealt with discreetly by a steady and regulated adult to ensure that no child is subjected to feeling shamed or embarrassed. (See the whole school behaviour policy for further details)
· We aim to adopt a positive approach to behaviour management so all efforts and incidences of good behaviour are praised and modelled to the other children through verbal praise.
· Stickers, merit awards and postcards home must be linked to the characteristics of effective early learning and the school’s learning buddy system. Rewards must be linked specifically to the learning process and this must be made explicit to the child on receiving the award, which should be as the characteristic is observed in order to avoid children believing they have won an award for completing a task. We will avoid handing out rewards for joining in with activities and because they have done something that was expected by the adult to help us foster and develop self-regulated behaviour and learning.  Rewards should be handed out on a quality rather than quantity basis. A record of stickers handed out will be kept for each class in able for staff to analyse and support the particular learning characteristics of each child. When a child has been given a sticker the details of which learning buddy and why they received it should be recorded and placed into their learning journey to support teachers in assessing and reporting each child’s learning characteristics at the end of the academic year. 

Routine procedures


 Foundation stage have a different approach to the use of the learning wall to the rest of school, we build up the picture of the children’s learning experiences with the children. This can be in the form of an investigation area: an interactive area linked to the current topic, seasonal event or to a particular area of interest; or an interactive display of the children’s learning and experiences linked to a theme on the computer that can be shared with parents and other pupils in the school. 


At Lacewood all foundation stage practitioners and students are expected to become involved in daily routines such as setting up activities, preparing resources and displays, ordering resources and tidying up procedures at the end of a session/day. All permanent practitioners will be involved in whole group storytelling and circle time carpet activities, the delivery of phonics (both Read Write Inc and phase 1 of letters and sounds) and other whole group “teaching” sessions. All permanent and level 3 + qualified staff will be expected to supervise outdoor activities as well as utilise the outdoor environment as a full and viable learning space. All staff will be expected to be involved in learning both in the indoor and outdoor environment. 

Changing children


All practitioners employed with the school must help to change a child whose clothing has become soiled following toileting accidents or illness. Students and visitors will not change a child personally but may be present to support an employee of the school. 


If appropriate, children should be encouraged to undress themselves in a toilet cubicle. Children should be changed and cleaned with 2 adults present if possible, if not ensure another adult is present within the room within sight of the child being changed. If a child is severely soiled and requires showering 2 adults must be present in the shower room. Staff must ensure they are not in an enclosed place alone with no other adult visible whilst a child is in a state of undress.

Staff should wear protective gloves and an apron if possible to change and/or clean a child and place dirty clothing into a plastic bag, or into 2 if very soiled, then tie the bag and place it onto a child’s peg to be returned to parents. Spare clothing is available in the setting if parents have not provided the child with spare clothing. Wipes are available to help clean a child and they should be placed into a nappy bag or yellow bag then disposed of in the nappy bin provided. For blood or vomit, bags should be placed in the first aid bin in the Deputy Head’s office.  

A record must be kept in the appropriate book each time a child is changed or cleaned by an adult of the child in question, the nature of the incident and the adults present whilst the child was changed or cleaned. This is to record the incident but also to keep a record of clothing borrowed by children. If clothing is not returned to school in a few days a slip is sent to parents to remind them to return clothing. If clothing is still not returned a permanent member of staff should speak to the parents personally to request the clothing is returned. For children who require changing frequently, a permanent member of staff should request that the parents provide a change of clothes and changing materials (wipes, bags etc.) for the child to be kept on their pegs. 

Where bodily fluids have been found in the setting they must be cleaned up by using the specialist materials provided by Engie – the caretaker should be contacted to clean up bodily fluids. 
Written September 2021 by Lynsey Andrews

Review date July 2023
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